


	
Learning Objectives



As a result of this training, participants will:

Understand the Roles and Disciplines of the Professional Team

Understand the Difference between Cultural Competency and Cultural Humility Frameworks
Understand the Application of Cultural Humility
Understand the Reasonable and Prudent Parenting Standard

Understand the Expectation of Confidentiality and Limits to Information Sharing

Understand the Importance of Visitation and the Correlation to Successful Reunification


	Cultural Humility



Training from a cultural humility perspective
Robert M. Ortega and Kathleen Faller

Introduction
Within the past decade, child welfare services have seen a plethora of cultural competence training models designed to assure that cultural factors are taken into account when workers interact with children and families receiving child welfare services (Benjamin 1999; Congress 1997; Cushner & Brislin, 1997; Fong & Furuto, 2001; Fowler & Mumford 1995; Korbin & Spilsbury 1999; Landis & Bhagat 1996; Lynch & Hanson 1998; US-DHHS, 1994, 1995, 2001, 2001). A cultural competence framework challenges workers to develop knowledge about numerous cultures and cultural differences. Cultural competence then requires workers to use this knowledge in understanding the diverse and complex needs of the people with whom they work. 
There are at least two shortcomings of cultural competence models. First, given the multiplicity of cultures child welfare workers encounter, it is quite difficult for them to become and remain competent in all of these cultures. Second, a potential shortcoming of a cultural competence framework is that it presumes all persons with a particular cultural identity are the same. This assumption runs the risk of stereotyping and over-generalizing similarities, and takes away from unique, individual differences (Adams, Bell and Griffin 1997; Casey Family Programs 2000; Finn and Jacobson 2003; Green, 1999; Gopaul-McNicol 1997; Ivey and Collins, 2003; Korbin, 2002; Tervalon and Murray-Garcia 1998). Our position is that a cultural competence perspective is useful but not sufficient if the goal is to fully appreciate the unique contribution that a person’s culture (and cultural experiences) makes in understanding who they are and what they bring to the helping process.
In our cultural humility training, we offer another perspective for child welfare workers to use in order to work effectively with families that are culturally different from them. We emphasize two important concepts, cultural humility and intersectionality, as important threads that weave together a critical aspect of child welfare work – engaging families as active participants in maintaining a safe, secure and stable living environment for their children (Ivey and Collins, 2003; Hill Collins, 2000; Sengupta, 2006). Intersectionality speaks to the fact that both our clients and each one of us possess numerous identities and interact with our environments based upon these multiple identities, which include race, ethnicity, gender, class, profession, sexual orientation, and family roles. We believe it is this complex interaction of identities within each of us that makes us complex and adds to our diversity. 
A cultural humility perspective encourages workers to take into account an individual’s multiple identities and the way in which their social experiences impact their world view, particularly as it relates to their expression of their culture. Demonstrating cultural humility frees workers from having to possess expert knowledge about an array of cultures. This perspective has the benefit of placing the worker in a learning mode as opposed to maintaining power, control and authority in the working relationship, especially over cultural experiences about which the client is far more knowledgeable. Freeing child welfare workers from the expectation that they must possess knowledge about their clients’ cultural experiences is an important component of what the social justice literature refers to as a “liberation of consciousness” (Ivey and Collins, 2003, p.293). Workers are encouraged to learn from the families they serve about their experiences, both past and present, perceptions of their experiences, and the meanings they apply to their experiences.
Moving Beyond Cultural Competence
Cultural competence training educates workers about the array of complex, integrated patterns of human behavior that include thoughts, communications, actions, customs and rituals, beliefs, values and so on. This perspective also includes assumptions these patterns are shared by all members of a racial or ethnic group, religion, neighborhood, community and institution. The emphasis in cultural competence training typically focuses on learning knowledge and skills that will help a worker engage with or work on behalf of people who share similarities with others in their cultural group. 
A cultural competence approach, which emphasizes similarities, involves assumptions about cultural groups that may or may not be accurate. It may also convey a misconception that culture can be understood as a set of observable and predictable traits, thereby instilling a false sense of confidence in workers about their knowledge of the person or family. Ironically, the concept of cultural competence originated to promote respect for cultural differences, yet may emphasize similarities at the expense of individual differences (Korbin, 2002; McPhatter 1997; Velazquez, McPhatter and Yang, 2003). 
More recently, culturally responsive perspectives highlight the interaction of worker and client in a larger social context. This includes recognition of the role of history and power dynamics, for example the dynamics between worker and client (Adams, Bell, & Griffin 1997; Casey Family Programs, 2000; Caughy & Franzini, 2005; Center for an Urban Future 1998; Coalition for Asian American Children and Families, 2001; Finn & Jacobson, 2003; Ivey & Collins 2003; Velazquez, McPhatter, & Yang, 2003; Roberts, 2002). In the literature, a power dimension is used to explain how authority and control can influence and effect client choices and decision-making. Power can be overtly or covertly expressed so that its exercise reflects for example, bias, prejudice, discrimination, sexism, ageism, and racism, This exercise of power may result in the poorest of the poor and particularly single parents, young caregivers, persons with mental illness, older caregivers, being denied or having limited access to resources and support. Historical references to racial and ethnic groups, for example, speak to the seemingly inescapable legacy of past injustices that place and maintain certain populations in contexts and conditions that reflect structural racism and disadvantage them (Finn & Jacobson, 2003; Roberts, 2002; Sengupta. 2006)
Culturally responsive approaches view culture as a complex set of relationships, responses, and interpretations that result in a whole individual rather than a list of racial/cultural traits. Culture, then, is viewed as having both stable and ever changing aspects that are revised as a consequence of interaction with others. Culture is best explained as an accumulation of social experiences that are maintained, accommodated or assimilated. In our multicultural society, with its history of immigration, migration and support for some and discrimination against others, individuals have either acquired or been relegated to different levels of social integration. The consequence is a wide variety of cultural experiences and expressions of cultural traditions. From this perspective, generalized comments about individuals based on a single dimension of their identity, such as race, ethnicity, or national origin, diminish the many ways in which people identify themselves or are identified and acted upon by others.
Being able to work with people and take into account the strengths and needs of those who are similar to and different from us are critical skills in child welfare practice.  Recognizing the impact of different societal statuses and cultural dimensions is also important if we value diversity over perpetuating over-generalizations and cultural non-responsiveness. From our perspective, a culturally responsive approach goes beyond an appreciation of shared characteristics and similarities; it calls attention to the diversity that clients as well as workers, themselves, bring to the service delivery context. 
Cultural Humility
A cultural humility perspective encourages a less deterministic, less authoritative approach to understanding cultural differences, placing more value on the child and family’s own cultural expressions as they relate to their situation (Tervalon & Murray-Garcia, 1998). The worker relinquishes the role of expert to the client and instead become a learner who supports the client’s role of being a capable, contributing partner to the service delivery alliance. Cultural humility is a child and family-focused approach to service, beginning with the initial report and investigation. Child welfare workers must never lose sight of their responsibilities for child safety, permanency, and well-being (Adams, Bell and Griffin 1997; Ivey and Collins, 2003; McPhatter 1997; Velazquez, McPhatter and Yang, 2003; Weaver, 1998), but they also should work in a non-paternalistic and respectful way with families.

Good worker communication skills and culturally appropriate interaction techniques should reduce the worker’s need to master completely the wide range of different cultures and enable clients to describe their view of problems, Ideally, clients are encouraged to identify and clarify their life priorities, as well as the reason they think they have been referred to the child welfare system. 
A cultural humility perspective must also be considered an on-going process rather than outcome. It involves a worker’s commitment to and active engagement in the process of mutual understanding and awareness of self in relationship to others (Tervalon & Murray-Garcia, 1998 p.118). Such an approach requires humility and willingness on the part of the worker to enter into a working relationship with the idea that the client will become fully engaged in the helping process. 
By viewing the client as an important collaborator, the hope is that it brings into check the power imbalances that exist in the worker-client relationship. Workers must also become sensitized to factors at play in defining important priorities and activities needed to achieve personal and family well-being. From a cultural humility perspective, child welfare workers are challenged to learn to identify, understand and build on assets and adaptive strengths of children and parents and perhaps engage in efforts to change the kind of social forces that act to disempower them as members of society.
By engaging in a process of realistic, ongoing self-appraisal of biases and stereotypes, workers are encouraged to assess the ways in which their own attitudes and behaviors prevent them from learning from their clients. Drawing solely on their own knowledge will not sustain new insights, awareness and relevant behavioral change. Engaging in a process of self-awareness and self-reflection will ideally awaken the worker to the power imbalance of workers and clients that may influence their response to the services they provide. 
Cultural humility should include an assessment of the organizational environment, policies, procedures, knowledge and skills connected to worker practices (CWLA, 2002). Efforts must be made to identify ways in which a cultural humility perspective can be embraced and promoted. Likewise, effort must be made to uncover barriers and obstacles within the organization that inhibit a cultural humility approach. Written plans, training and organizational support are called on that hold the organization accountable to the diverse make up and needs of the community being served.
Intersectionality
	The term, intersectionality, reflects more recent conceptualizations of identity formation emphasizing the fact that in our day-to-day existence we occupy multiple positions and roles with related social identities and statuses, and these identities operate together (intersect), to define us as individuals (Crenshaw, 1995; Hill Collins, 2000). 
From an intersectional perspective, people simultaneously occupy multiple positions (positionalities) within the socio-cultural-political and structural fabric of society. These positionalities intersect and result in different behavior, depending on the social context.  For example, we occupy social positions and may respond differently depending on our gender, religious beliefs, race and ethnicity, socio-economic class, age, ability, gender identity, or sexual orientation. In child welfare, we argue that intersecting group memberships affect people’s expectations, quality of life, capacities as individuals and parents, and life chances. Parents who occupy similar positions on race or ethnicity, marital status, household income, level of education, and employability, may experience substantial similarities in their daily life and future outlook. However, if a parent differs in any one of these ways, she or he will likely face very different issues, utilize alternative resources and supports, and perceive situations, priorities and options quite differently.  The child welfare literature, for example, has consistently pointed out that “race” matters, and much controversy relates to the impact of race on child welfare service delivery (Center for an Urban Future, 1998; Elliot & Urquiza, 2006; Fluke, Yuan, Hedderson, & Curtis, 2003; Futa, Hsu, & Hansen 2001; Hill 2006; Harris & Courtney 2003; Korbin & Spilsbury 1999; Roberts, 2002). However, race is but one identity. We argue that incorporating intersectional understandings and analyses will improve practice in many ways, since intersectionality draws attention to the whole person, to power differences in relationships (especially between workers and families), to different past and present life experiences, and to potential resources (or gaps).
Summary and Practice Implications
This paper briefly discusses our rationale for the cultural humility training we provide to child welfare workers. We believe the concepts, “cultural humility” and “intersectionality,” should be incorporated in child welfare worker training and practice. Child welfare cultural competence training has improved as it has developed, and our contribution offers additional consideration. We agree with the perspective in child welfare that reinforces placing an emphasis on culture in all aspects of child welfare work. Institutionalizing training that draws attention to cultural difference means that the child welfare system fully appreciates the relationship between culture, parenting and family well-being. A cultural humility perspective is a movement away from a perspective that cultural beliefs, attitudes and behaviors are more or less fixed, and draws attention to the fact that an appreciation of culture is beyond what can be accomplished by cultural competence alone. It is a call to recognize the uniqueness of each individual involved in delivering child welfare services. It defines a place for the children and families, themselves, to become an integral part of the service delivery process with recognition of their unique and individual definitions of self and place in society. It is furthermore, a call for workers to lend expertise about culture to the service recipients who are in the best position to define for themselves the meaning of their culture and cultural experiences. 
A cultural humility perspective is child and family-centered. A diverse child welfare workforce alone will not assure respect for and sensitivity to cultural diversity. In fact, our approach recognizes the fact that even diverse child welfare workers bring to the work setting their own cultural differences, tensions, biases and stereotypes, and power differentials – consciously or unconsciously – that may impact how they work with colleagues, children and families alike. A cultural humility perspective raises the likelihood that all interactions between and among workers, children, and families necessitate awareness and sensitivity to cultural differences and the consequence of cultural differences. 
We present the following practice principles as derived from key aspects of a cultural humility approach:
1. Embrace the complexity of diversity: In our day-to-day existence we occupy multiple positions with related identities and statuses. These identities operate together (intersect), to distinguish us as individuals.
2. Be open to individual differences and the social experiences due to these differences: Intersecting group memberships affect people’s expectations, quality of life, capacities as individuals and parents, life chances and so on. They draw attention to the whole person, power differences in relationships, different past and present experiences based on positionalities and social contexts, and potential resources (or gaps) that are available and accessible. 
3. Reserve judgment: Cultural humility encourages a less deterministic, less authoritative approach to understanding cultural differences, placing more value on the child and family’s own cultural expressions of concern and perspective. 
4. Relate to children and families in ways that are most understandable to them: Communication skills and culturally appropriate interaction techniques are expected to enable service recipients to describe their experience thus reducing the worker’s need to master completely the wide range of cultural beliefs and practices
5. Consider cultural humility as a constant effort to become more familiar with the worldview of the children and families being served: Worker involvement must be considered an on-going process rather than outcome and their involvement is expected to include an awareness and appreciation of the physical and social environment in which children and their families live. 
6. Instill a collaborative effort in help-giving: Workers must be encouraged to become involved in mutually beneficial, non-paternalistic and respectful working relationships with families, and become sensitized to factors at play in defining important priorities and activities needed to achieve child and family well-being. 
7. Offer help that demonstrates familiarity with the living environment of children and families being served, building on their strengths while reducing factors that negatively affect goals of safety, permanence and well-being: From a cultural humility perspective, child welfare workers are challenged to learn to identify, understand and build on assets and adaptive strengths of children and parents and perhaps engage in efforts to disrupt or dismantle the kind of social forces that act to disenfranchise and disempower them as members of society.
8. “Know thyself” and the ways in which worker biases interfere with an ability to objectivity listen to or work with children and families: A cultural humility perspective calls for self-reflection and self-critique. Child welfare workers are urged to engage simultaneously in a process of realistic, ongoing self-appraisal of biases and stereotypes. They must challenge the false sense of security that these cognitive shortcuts and related behaviors toward diverse children and families bring to the service context. 
9. Critically challenge one’s “openness” to learn from others: A cultural humility perspective requires workers to assess the barriers their own attitudes and behaviors present to learning from the service recipients since knowledge alone will not sustain new insights, awareness and behavioral change. 
10. Build organizational support that demonstrates cultural humility as an important and on-going aspect of the work itself: Cultural humility should include an assessment of the organizational environment, policies, procedures, knowledge and skills connected to worker practices. Effort must be made to identify ways in which a cultural humility perspective is embraced and promoted. Likewise, effort must be made to uncover barriers and obstacles within the organization that inhibit a cultural humility approach. 
The starting point for cultural humility is beyond learning about various cultures or specific aspects such as about the belief systems of the diverse families being served. Just knowing about a culture is not sufficient. Child welfare workers can begin by carefully considering their own assumptions and beliefs that are embedded in their own understandings and goals of child welfare service delivery. Training for cultural competency, with its emphasis on promoting knowledge about the “cultural” recipient, does not automatically take into account the worker’s worldview. From a cultural humility perspective, the culturally responsive worker brings into the service delivery process an openness to the potential for wide and varied differences among seemingly similar families. The most serious breech to culturally responsive service delivery is not so much the lack of knowledge of the details of any given culture, but the worker’s inability or unwillingness to develop self-awareness and a respectful attitude toward diverse and multiple points of view. Cultural humility requires an attitude and behavior that invite new information and new perspectives on an ongoing basis.
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The Importance of Cultural Consistency
Cultural consistency is a special need of children. Placing the child in a home of a different background adds greatly, in a variety of ways, to the trauma the child experiences:
1)	Interruption of the child’s culture
	A child’s sense of identity and belonging is fused with his/her cultural heritage. If 	the culture is interrupted, the child will feel displaced and acutely distressed by lack of 	the familiar.
2)	Culture Shock
The child will experience shock moving from one cultural environment to another; the impact of the shock will depend on the child’s previous acculturation 	and/or exposure to other cultural practices, values, and traditions as well as the child’s ability or desire to adapt to the new culture or maintain the old.
3)	Identification with nurturing figure
	It will be more difficult for the child to identify with or accept nurturance from 	persons markedly different from those in the child’s experience.
4)	Long-term Implications
	If the child’s placement is lengthy the child may have difficulty reintegrating into 	his/her cultural system. The child may feel his/her culture is inadequate, having 	had it 	disrespected in subtle ways.
Cultural differences are experienced by children in various ways. The differences will be perceived by children based on their developmental stages. Infants and young children will likely take their cues orally, and by smell and touch; older children, through sight and hearing. It is important to remember that in times of stress, people long for the familiar, the comfortable, and the known. Children who come into placement are in crisis or undergoing stress. The most humane planning will regard cultural consistency as a crucial factor in placement.
Some subtle cultural differences are expressed in:
· Diets- Use of condiments, spices, starches and meat will vary. Sharing of food and the importance of nourishment may also have different value and meaning within cultures. Diet will affect weight, health and body odor.
· Personal Hygiene – Emphasis on cleanliness, tidiness, grooming, use of perfumes, oils, make-up etc., will differ.
· Dress – Preferred textures, colors, use of embroideries, jewelry, etc. will differ.
· Environment – Houses will have different smells and auras.
· Cognitive Learning Styles – Research has indicated that children are taught and learn differently, based on their culture.
· Male-Female relationships – There are cultural differences in the roles assumed by males and females, jobs performed, and manner of interacting.
· Parent-Child Relationships – Different cultures have different standards for acceptable child behavior in parent-child interaction. Some cultures discourage a child’s autonomy, verbosity and decision-making power.
· Religious beliefs and practices – Families and individuals place different values on the role of religion in their lives. Certain cultures regard the acquisition and maintenance of religious beliefs central to their happiness and sense of morality. For example, a children reared in a strict Mexican-Catholic home may be struck by the lack of statures, shrines (Santos), and pictures of religious figures in the foster home and may feel lost without them. Conversely, someone outside the Mexican-Catholic home may feel puzzled or overwhelmed by the presence of such religious symbols.
· Language – Quite obviously, the child’s ability to communicate his/her needs will be hindered by the need to communicate in a different language. In addition, in a moderately long or very lengthy placement, a child may acquire a new language, forget his/her own, and have difficulty reintegrating into the family and culture of origin.
· Cultural Traditions/Holiday – There are some culturally traditional holidays which are innate to the individual’s sense of pride and identity. A sudden inattention to these dates or events may affect the child adversely.
· Life Views – Cultures will develop and sustain life views which reflect its history, values and sense of accomplishment, progress and direction. Life views are specific to the culture and are shared through succeeding generations.
· Sexuality – Cultures differ in their views of sexuality, especially as it affects children. Certain cultures greatly discourage sexual freedom; others encourage and nurture sexual independence.
· Moral/Social Practices – Cultures define themselves by their rules and norms. Moral and social practices differ vastly.
· Extended Family –Cultures place different values on the involvement of extended families. A child who has been active in many relationships will suffer the pain of separation from more than just the parent. Conversely, a child unaccustomed to dealing with an extended family system may feel overwhelmed by additional relationships.
Reprinted from fosterparentscope: a preservice training curriculum. Indiana State Department of Public Welfare, Child Welfare/Social Services Division, 1988.



PRESERVING CULTURAL CONNECTIONS

What is Preserving Cultural Connections?
Culture is a defining feature of our identity and it is no different for the children and young people in our care. Culture contributes to how children and youth see themselves and the groups with whom they identify. Culture may be broadly defined as the sum total of ways of living embraced by groups of people. Such groups may be defined by race, ethnicity, economic class, language, disability, gender, sexual orientation, age, geography, immigration status, and so forth. Every cultural group has its own values, beliefs, and ways of living.

The observable aspects of culture -- such as food, clothing, celebrations, communication, religion, and language -- are only part of a person's cultural identity. The shared values, customs, and histories characteristic of culture shape the way a child thinks, behaves, and views the world. A shared cultural heritage bonds the members of the group together and creates a sense of identity and belonging through community acceptance.

Children and youth who enter the child welfare system often leave behind much of their cultural heritage and enter into new settings characterized by different values and customs. Cultural bonds are sometimes inadvertently broken, and the sense of identity and belonging and acceptance may be lost.
Preserving cultural connections is about identifying aspects of culture important to the child or youth and aggressively working to keep connections that will maintain a sense of identity and belonging.

What is Best Practice?
Best practice requires judges, attorneys, caseworkers, service providers, child advocates, and others who work with children and families to thoroughly assess and identify those cultural factors critical to the child’s sense of self and sense of belonging. Best practice also requires that child welfare professionals and advocates identify the individuals and community networks that need to be involved with the child or youth while he/she is in care in order to preserve cultural connections.

There are no pre-established checklists that identify the critical elements of various cultural groups. These must be discovered through inquiry and a demonstration of empathy, compassion, and the highest level of cultural sensitivity. Some things that child welfare professionals and advocates can do are listed below. Safety, permanency, and well-being must be assured in all efforts to preserve cultural connections.

• Remember that cultures are defined by race, ethnicity, economic class, language, disability, gender, sexual orientation, age, geography, immigration status, and so forth.

• Persistently gather information about the defining characteristics of a child’s culture; ask about friends and their backgrounds, school and neighborhood activities, celebrations and special events, language preferences, religious affiliations, and support networks.

• Speak freely with the child and parents about cultural issues; share information with caretakers, service providers, and others.

• Discover who the people are that share the child’s culture and ensure that the child spends time with them; include family members, neighbors, and community members, as appropriate.

• If language is a defining feature of the child’s culture, make sure that placement and service providers can speak the child’s language.

• Where relevant, make books available about the child’s culture of origin. Also, provide toys and games relevant to the child’s culture of origin.

• Attend and acknowledge various celebrations and events within the child’s culture of origin, if applicable.

• Respect the young person’s choice of religious affiliation and help him/her participate accordingly.

· Provide protective and proactive messages to the children in your care. Messages play a key role in the processes of acculturation and socialization and impact how we feel, act, and think about group membership and individual racial and ethnic identity.  Proactive and protective messages can be used to counterbalance the impact of negative messages and build awareness of injustice and give hope for the future.  Messages can be subtle or explicit, positive or negative, protective or harmful.  Understanding the impact of messages and learning how to differentiate between those that support or hinder our racial and ethnic identity is an important skill for all of us.  In addition to receiving messages we also convey messages to others about their racial and ethnic identity.  This is done not only through our words but also through our actions and even our body language[footnoteRef:1]: [1:  Casey Family Programs, Knowing Who You Are Facilitation] 


· Protective messages: messages that remind and prepare youth to face hostility and racism in the mainstream
· Proactive messages: messages that highlight cultural history and individual abilities and traditional cultural strengths

· Recognize Black History and Latino History Months and make them a focus of family events for that month


	Prudent Parenting





What is the Reasonable and Prudent Parent Standard?
The recent passage of SB 358 amended W&IC Section 362.05 to add the term “reasonable” to the prudent parent standard and requires the caregiver to use a reasonable and prudent parent standard, as defined in W&IC Section 362.04, in addition to the other existing provisions of W&IC Section 362.05. The definition is as follows:

“Reasonable and prudent parent standard” means the standard characterized by careful and sensible parental decisions that maintain the child’s health, safety, and best interests.

When does the Reasonable and Prudent Parent Standard apply?

1. For extracurricular and other activities

The W&IC Section 362.05 now empowers a foster parent to approve or disapprove a foster child’s participation in activities based on the foster parent’s own assessment using a reasonable and prudent parent standard, without prior approval of the social worker, licensing or approval agency, or the Juvenile Court.”1 (ACL 05- 39)

1. For short term babysitting

The W&IC Section 362.04 law requires a caregiver to use a reasonable and prudent parent standard in determining and selecting an appropriate babysitter for occasional short-term use.2 (ACL 06-02) Effective January 1, 2006, the statute allows a caregiver to arrange for occasional short-term babysitting of a foster child without requiring the babysitter to undergo a health screening or cardiopulmonary resuscitation certification (CPR), or training. Additionally, SB 358 amended Health and Safety Code (H&SC) Section 1522(b) to exempt a short-term occasional babysitter from undergoing a criminal record background check.
DEFINITION: “Short-term” means no more than 24 consecutive hours. Provisions of the statute apply only to occasional, short-term (less than 24 consecutive hours) babysitters and should not be interpreted to apply to respite care providers who are allowed to care for foster children for more than 24 consecutive hours.

1. Confidential telephone calls

Welfare and Institutions Code (W&IC) Section 16001.9(9) states that all children in foster care have the right to make and receive confidential telephone calls, and have a right to privacy during such phone calls, unless prohibited by court order.. A list of authorized people and or personnel can be found in ACIN I-80-05.3
When can calls be limited by care providers? Limitations on telephone calls to other individuals and agencies may be based on:
· reasonable disciplinary measures
· house rules
· consideration of the rights of others
· case service plan requirements
· documented unpaid reimbursement for long distance telephone calls, or
· court order prohibitions

What providers may do:
· Develop policies regarding the number of calls and limit the amount of time of each call in order to ensure that all youth have equal access.
· Obtain in writing a “do not call” list from the child welfare worker based on the court orders
· Require that foster youth or their representatives to arrange for reimbursement of long distance calls

What providers may not do:
· Require payment for local calls
· Restrict telephone access with the following: authorized representatives, placement agencies, family members not excluded by court order, social workers, attorneys, CASAs, probation officers, Community Care Licensing, or the Foster Care State Ombudsman
· Use an “approved call list” rather than a “do not call” list
· Limit phone access as a privilege based on the time in the program
· Provide no confidential telephone access

REMEMBER, the goal of these laws is to:
· Provide the youth with as “normal” life experience in-out-home care
· Empower the out-of-home caregiver to encourage youth to engage in extracurricular activities that promote child well-being
· Allow for reasonable parenting decisions to be made by the out-of-home caregiver without waiting to obtain the social worker or Juvenile Court approval
· Remove barriers to recruitment and retention of high quality foster caregivers
· Reduce the need for social workers to either give permission or to obtain Juvenile Court approval for reasonable care giving activities
· Respect the rights of youth in out-of-home care

Current law contained in Section 362.05 of the Welfare and Institutions Code (W&IC) provides that:
· Every child adjudged a dependent child of the juvenile court (a foster child) shall be entitled to participate in age-appropriate extracurricular, enrichment, and social activities
· Caregivers must use a “prudent parent standard” in determining whether to give permission for a foster child to participate in extracurricular, enrichment, and social activities
· Caregivers must take reasonable steps to determine the appropriateness of the activity in consideration of the child’s age, maturity, and developmental level
· Any state or local regulation or policy which prevents or creates barriers to participation in those activities is prohibited
· Each state and local entity is required to ensure that private agencies providing services to foster children have policies consistent with this section and that those agencies promote and protect the ability of foster children to participate in age-appropriate extracurricular, enrichment, and social activities


Every day, parents make important decisions about their children’s activities. Foster parents are faced with making the same decisions for the foster children in their care.
However, when foster parents make decisions they also must consider licensing or approval laws and regulations to ensure the health and safety of foster children in care. The California Department of Social Services understands that state law and regulations have previously prohibited youth from participating in extracurricular activities unless certain requirements were met. Now, however, W&IC Section 362.05 empowers foster parents to approve or disapprove activities based on their own assessment using a “reasonable and prudent parent standard” without prior approval of the child’s social worker, the licensing or approval agency, or the juvenile court.
In enacting this law, the Legislature recognized the importance of making every effort to normalize the lives of foster children. Typical childhood activities in which foster children have been denied participation in the past include, for example, school-sponsored field trips or sports, sleep-over with friends, scouting, and 4-H activities. Frequently, foster parents are reluctant to sign permission slips for foster children, when this should not be the case. Participation in these types of activities is important to the child’s well-being, not only emotionally, but in developing valuable life-coping skills.
In applying the “reasonable and prudent parent standard,” foster parents are required to take “reasonable steps” to determine the appropriateness of the activity in consideration of the child’s age, maturity, and developmental level. It is recognized that there are many different ways to determine whether an activity is appropriate for a foster child in your care.
Therefore, the following examples of “reasonable steps” that a foster parent may take in making this determination are provided as a guide to assist you in your decision-making process.
· Have adequate information about the foster child in your care so you can make informed decisions. For example, make an effort to be aware of anything in the foster child’s history or case plan, and of any orders issued by the juvenile court that may suggest that a particular activity would not be appropriate for the foster child. If you are not aware of the child’s history or if the case plan is silent on whether the proposed activity would be appropriate, you are encouraged to consult with the child’s social worker.
· Take into account the type of activity and consider the foster child’s mental and physical health, and behavioral propensities.
· Consider where the activity will be held, with whom the foster child will be going, and when they will return.
· Consider all the information you have gathered and ask the question: this an age-appropriate extracurricular, enrichment, or social activity?
· Take into account the reasonably foreseeable risks of an activity and what safety factors and direct supervision may be involved in the activity in order to prevent potential harm to the foster child. (i.e., hunting, paint ball, archery, or similar activities that may pose a higher risk).
This law only applies to participation in age-appropriate extracurricular, enrichment, and social activities. This law does not apply, for example, to unsupervised time at home.
Any person having contact with a foster child for purposes other than those associated with a foster child’s participation in age-appropriate, extracurricular, enrichment, and social activities must comply with existing criminal background check requirements specified in Health and Safety Code Section 1522 and W&IC Sections 39(d) and 361.4, as applicable.
Recognizing that current law and regulations regarding the use of temporary caregivers (babysitters) created barriers to finding and keeping high-quality foster parents, the Legislature enacted a new law and amended existing law to eliminate some of those barriers in order to give a more normalizing life experience for the caregiver and foster child.
Effective January 1, 2006, new provisions contained in Section 362.04 of the Welfare and Institutions Code (W&IC) provides that a caregiver can use a short-term babysitter (meaning no more than 24 hours) when a caregiver needs to attend various activities, including, but not limited to:
· a medical or other health care appointment
· grocery or other shopping
· personal grooming appointment
· a special event for the foster parent
· foster parent training classes
· school-related meetings (parent-teacher conferences)
· business meetings
· adult social gatherings
· an evening out

The new law exempts the babysitter from having to have a health screening, cardio pulmonary resuscitation (CPR) certification, or training. Current law was also changed to exempt short-term babysitters from having to undergo a criminal record background check.
The new law requires the caregiver to use a specific standard for determining and selecting appropriate babysitters for occasional short-term use. 

Making careful and sensible parental decisions regarding the use of an occasional, short-term babysitter that maintains the child’s health, safety, and best interest can be difficult. Caregivers should think about these additional considerations:
· The child’s age, maturity, mental and physical health, developmental level, behavioral propensities and aptitude of the child, and the ability of the babysitter to give the necessary, appropriate care
· Weigh the foreseeable risks in leaving the child with a babysitter
· If unsure about the appropriateness of leaving the child with a babysitter, discuss your concerns with the child’s social worker

The new law requires that caregivers must make an effort to give the babysitter the following information before leaving the child with a babysitter for short-term care:
· Information about the child’s emotional, behavioral, medical, or physical conditions, if any, necessary to provide care for the child during the time the foster child is being supervised by the babysitter
· Any medication that should be administered to the foster child during the time the foster child is being supervised by the babysitter
· Emergency contact information that is valid during the time the foster child is being supervised by the babysitter





	
Confidentiality



Information regarding children in foster care and their families should be held in strict
confidence by all concerned. It is, however, appropriate that some confidential
information be shared between social worker and foster parent. This sharing should
always be done with a constructive purpose - to ultimately benefit the foster child.
This professional sharing of confidential information is an integral part of the team
relationship and brings with it responsibilities for both social workers and foster parents.

The social worker should share confidential information with the foster parents when it will
assist them in:
• deciding whether or not to accept a foster child into their home.
• understanding the child and his/her behavior.
• dealing effectively with problems as they arise, both in the early stages of placement
and as the placement continues.

Information to be shared by the social worker should include:
• any dangerous behaviors the child may have.
• explanation of any mental or physical disabilities.
• information about behavior problems and personality disorders.
• life experiences which may affect the child's behavior and about which the child might
wish to talk.
• objective information about the child's birth family.

The foster parents should:
• assume responsibility for guarding confidential information provided to them.
• elicit no more information from the child and his/her family than he/she is willing to
relate.
• help the child understand that information about him/her may be shared between the
social worker and the foster parents.
• NOT share confidential information about the child or his/her family with anyone else
without proper authorization.

Relatives, neighbors, and friends are curious about a foster child. It is not always easy to
answer questions without revealing information about the child and his/her family that is
to be held in confidence. Sometimes, it is helpful to share general reasons
about why children need foster care and some of the reasons you became
interested in becoming a foster parent.

If you receive unauthorized visitors or telephone calls asking for specific
information about a foster child or requesting a contact with the child, do
not give any information. Refer the inquiring person to the social
worker, and contact the social worker yourself at your earliest
convenience.
Likewise, photos of the foster child or information about the child are not to
appear in the media or to be sent out over the internet - this includes
electronic greeting cards.

All participants in the child welfare system are obligated to keep information about the child/youth and family confidential, including foster parents. Foster parents receive information about their foster child/youth and the child/youth's family from caseworkers, the child, doctors, therapists, schools, the CASA, Citizen Review Panels, the Guardian ad Litem or Youth Attorney, and others. Foster parents must follow the provisions of the Children’s Code regarding confidentiality.

The WIC Code states that “all records or information concerning a party to a neglect or abuse proceeding, including social records, diagnostic evaluations, psychiatric or psychological reports, videotapes, transcripts and audio recordings of a child/youth 's statement of abuse or medical reports incident to or obtained as a result of a neglect or abuse proceeding or that were produced or obtained during an investigation in anticipation of or incident to a neglect or abuse proceeding shall be confidential and closed to the public[footnoteRef:2].”  [2: ] 


In order to comply with these provisions, the foster parent may share appropriate information concerning the child/youth with the persons listed below. The information shared must be relevant to the role of the individual. For example, the child/youth’s teacher needs to know the child/youth is in custody and whether there are restrictions about contact with the birth parent. The teacher does not need to know the mother’s psychological diagnosis or unrelated details of her service plan.

· The caseworker, placement worker, investigation worker, youth transition 
specialist, supervisor, or county office manager responsible for the child/youth’s case
· The child’s Guardian ad Litem or Youth Attorney
· The Court Appointed Special Advocate (CASA) assigned to the case
· The child’s parent unless restricted by the service plan
· Any medical professional providing treatment to the child/youth
· A service provider identified in the child/youth’s court ordered service plan
· The child/youth’s school teacher and other school personnel such as the school social worker or principal

Foster parents have an obligation to keep information about the foster child/youth and family confidential. This is not always easy as feelings about what happened to the child/youth may be stressful and the need to talk to someone else is compelling. 

It is illegal to discuss the child/youth’s information with friends or relatives, including other foster parents, except when they are helping to provide care for the foster child/youth. If foster parents need to talk about confidential matters, they must consult the caseworker. Even after the child/youth leaves your care, the family is not "open" information. Photographs identifying foster children/youth as such are not permitted to be published.

Maintaining confidentiality is truly critical but it does not require that you somehow hide the child/youth. For example, the neighbor will likely know that there is a new child/youth in your home and you should not pretend otherwise. But you must keep a balance to ensure confidentiality by refraining from discussing the details of the case or the child/youth, the nature of the abuse or neglect, and the birth parents and others involved. On the other hand, you have casual acquaintances and you need not say a thing – the cashier at the grocery store, the mailman, etc. Be logical, be ethical, and if you have any questions, speak to the caseworker.

	
Visits



Visits – The Federal Laws
Federal Laws[endnoteRef:1] [1: 
 Bavolek, Stephen J. “The Nurturing Parenting Programs.” Juvenile Justice Bulletin. National Criminal Justice Reference Service. November 2000: 1-12; Seymour, Cynthia. “Children with Parents in Prison: Child Welfare Policy, Program, and Practice Issues.” Child Welfare. 77.5 (1998): 469-493. ] 

· Adoption and Safe Family Act of 1997, 
· Federal Adoption Assistance and Child Welfare Act of 1980 and
· Fostering Connections to Success and Increasing Adoptions Act of 2008.
· These laws require Reasonable/Active Efforts – even for parents experiencing long term incarceration.
· Though the actual term or practice of visitation is not mentioned in the first two laws, visits are required in order to meet the legal standard for Reasonable/Active Efforts. Appellate court rulings indicate that parents who are not offered visit services have NOT been provided reasonable/active effort services.[endnoteRef:2]  [2:  Edwards, Leonard P. “Judicial Oversight of Parental Visitation in Family Reunification Cases.”
Juvenile and Family Court Journal. 54.3 (2003): 1-24. National Council of Juvenile and Family Court Judges. 7 June 2008 <http://www.ncjfcj.org/images/stories/dept/publications/judicial%20oversight%20of%20visitation%20summer%2003.pdf>.] 

· Because there is so much research that shows that parents who are offered frequent visits are more likely to be reunified with their child, some courts have determined that visits must be offered. Just as we must offer services such as parenting classes or therapy, we must also offer visits.
· The law of 2008 states siblings must be placed together or provided visits. Other connections to relatives, tribes and schools are also emphasized.
· The Child and Family Services Reviews, completed by the Federal Government, require states to track their conformity with and achievement of “Permanency Outcome 2: The continuity of family relationships and connections is preserved for children.” 
· ITEMS measured for this outcome are:
· Visiting with parents and siblings in foster care
· Placement with siblings
· Preserving connections with extended family, school, religion, community and heritage
· Relative placement
· Proximity of foster care placement
· Relationship of child in care with parents.[endnoteRef:3] [3:  U.S. Department of Health and Human Services, Administration for Children and Families. Child and Family Services Reviews Procedures Manual, Appendix B: Index of Outcomes and Systemic Factors, and Associated Items and Data Indicators. 4 June 2008 <http://www.acf.hhs.gov/programs/cb/cwmonitoring/tools_guide/proce_manual.htm>.] 

· “Information from the CSFR Final Report identifies…lack of sufficient visitation between children in foster care and their parents” as a potential barrier to achieving timely reunification.[endnoteRef:4] [4: 
 United States. Department of Health and Human Services, Administration for Children and Families, Administration on Children, Youth and Families, Children’s Bureau. Child Welfare Outcomes 2002: Annual Report to Congress. Washington, DC: National Clearinghouse on Child Abuse and Neglect Information, 2002. 14 August 2008 <http://www.acf.hhs.gov/programs/cb/pubs/cwo02/index.htm>.] 

· Regular visits and other forms of contacts are not to be withheld unless there is clear and convincing risk of harm to the child.
Defining Visits and Connections
“Visits” is a word that often is associated with an hour visit conducted in your local county office. The room is often not very homelike (no windows, not enough space, too small, etc.). This type of visit is often only with the parent and child. This is a very limited view of visits. In this training we will be talking about all types of contacts a child needs to have while in care.
Visits or activities that maintain a child’s connections with parents, extended family, people with whom the child has an emotional connection and the child culture can include:
Face to face contact - the preferred form of visiting.
· Telephone
· Letters or email
· Video or auditory tapes, pictures
· Webcasts
· Attending religious events
· Participation in family or cultural activities
· Any creative method of maintaining connections
· It includes all types of people and relationships (birth parents, siblings, extended families, friends, teachers, religious leaders, even pets).
· All levels of supervision
i. Unsupervised
ii. Observed/Monitored
iii. Supervised
iv. Therapeutic
Understanding the Needs and Emotions Related to Visits

Visits between a child and his/her abusive or neglectful parent(s) can be challenging for all the parties involved. The need to balance safety, a child’s rights, the parent’s rights, and emotions can be difficult. Workers must be careful to acknowledge these issues and use evidence based practices when developing the visitation plan.

Questions to Consider for Visits from different perspectives

Child’s questions
What is the most important thing you want to know?
When and how frequently do you want to see your parents? 
What would help you the most, right now?
What do you want to tell the adults?
What are you feeling?

Birth Parent’s questions
What do you want to tell the worker or children about visits?
What do you need to know?
When and how frequently do you want to see your child? 
What would help you have better visits?
What are you feeling?


Caregiver’s questions
What do you want the worker to know about the visits?
How can you help the visits be more successful?
What is your biggest concern/fear?
What are you feeling?

Worker’s questions
How can you improve the visits?
What does the child need? 
What do the birth parent(s) and caregiver(s) need? 
What do you need to implement the optimal visiting plan? 
How will the visiting plan lead to a quicker permanent plan?
What are you feeling?


Purpose of Visits/Connections:
The primary purposes of visits are to:
· Meet the child’s developmental and attachment needs
· Meet the child’s rights to have maintained connections with people with whom the child has an emotional bond
The secondary purposes of visits are to: 
· Assess a parent’s ability to safely parent his/her child
· Teach parenting skills
· Determine the final permanency plan
The goal is that each visit:
· Allows the child to be safe and that it is held in the most natural and home-like location possible. 
· Children and parents may feel discomfort before, during or after a visit. A child should not be traumatized by visits. 
· Have as much contact and as many connections as possible in order to help the child handle grief, loss, and separation, transition into or out of foster care, be safe, maintain cultural connections, and more.
· In some cases “visits” that do not require face to face contact may be necessary to ensure the child’s safety.

Research on Visiting
And How Research Informs Best Practice
· “More frequent parent-child [visits are] associated with shorter placements in foster care.”[endnoteRef:5]  [5: 
 Benedict, Mary I. and Roger B. White. “Factors Associated with Foster Care Length of Stay.”Child Welfare. 70.1 (1991): 45-58; Beyer, Marty. “Parent-Child Visits as an Opportunity for Change.” The Prevention Report. The National Resource Center for Family Centered Practice. No. 1 (1999): 1-12; Fanshel, David and Eugene B. Shinn. Children in Foster Care: A Longitudinal Investigation. New York: Columbia University Press, 1978; Mech, Edmund V. “Parental Visiting and Foster Placement.” Child Welfare. 64.1: (1985): 67-72; White, Mary E., Eric Albers, and Christine Bitoni. “Factors in Length of Foster Care: Worker Activities and Parent-Child Visitation.” Journal of Sociology and Social Welfare. 23.2 (1996): 75-84. ] 

· Children who are visited frequently by their parents are more likely to be returned to their parents’ care and have less behavior problems.[endnoteRef:6] [6:  Children who are visited frequently by their parents are more likely to be returned to their parents’ care…. Beyer, Marty. “Parent-Child Visits as an Opportunity for Change.” The Prevention Report. The National Resource Center for Family Centered Practice. No. 1 (1999): 1-12; Davis, Inger P., John Landsverk, Rae Newton, and William Ganger. “Parental Visiting and Foster Care Reunification.” Children and Youth Services Review. 18.4-5 (1996): 363-382; Fanshel, David and Eugene B. Shinn. Children in Foster Care: A Longitudinal Investigation. New York: Columbia University Press, 1978; Leathers, Sonya J. “Parental Visiting and Family Reunification: Could Inclusive Practice Make a Difference?” Child Welfare. 81.4 (2002): 595-616; Proch, Kathleen and Jeanne A. Howard. “Parental Visiting of Children in Foster Care.” Social Work. 31.3 (1986): 178-181; Rycus, Judith S., Ronald C. Hughes, and Norma Ginther. “Core 104 Separation and Placement in Child Protective Services: A Training Curriculum.” Columbus, OH: Institute for Human Services; Washington, DC: Child Welfare League of America, 1988. Mechanicsburg, PA: The University of Pittsburg, 1999 (Published Revision). 
Children who are visited frequently by their parents…have less behavior problems. Borgman, Robert. “The Influence of Family Visiting Upon Boys’ Behavior in a Juvenile Correctional Institution.”  Child Welfare. 64.6 (1985): 629-638. ] 

·  “When [child welfare] workers did not encourage parents to visit or use visit locations other than the agency office or engage in problem-solving with parents; children tended to remain in foster care 20 months or more.”[endnoteRef:7] [7: 
 Quote from: Beyer, Marty. “Parent-Child Visits as an Opportunity for Change.” The Prevention Report. The National Resource Center for Family Centered Practice. No. 1 (1999): 1-12. 6 June 2008 
<http://www.uiowa.edu/~nrcfcp/publications/documents/spring1999.pdf>. Original source of research: White, Mary E., Eric Albers, and Christine Bitoni. “Factors in Length of Foster Care: Worker Activities and Parent-Child Visitation.” Journal of Sociology and Social Welfare. 23.2 (1996): 75-84. ] 

· It is normal for children to react and grieve losses they have experienced. These reactions are seen before, during and after visits. This is because visits remind the child of his/her loss, and each visit includes both a reunion and another separation. “Children’s reactions to separation have been well documented in divorce research: More than half…were openly tearful, moody, and pervasively sad. One third or more showed a variety of acute depressive symptoms, including sleeplessness, restlessness, difficulties concentrating, deep sighing, feelings of emptiness, play inhibition, compulsive overeating,” and other symptoms.  Some children were overwhelmed by their anxiety. Very young children returned to the use of security blankets, using toys they had outgrown, regressed in toilet training, and increased masturbatory activities.[endnoteRef:8] However, not having visits does not mean a child does not have any reactions to grief and loss. [8:  Quote from: Beyer, Marty. “Parent-Child Visits as an Opportunity for Change.” The Prevention Report. The National Resource Center for Family Centered Practice. No. 1 (1999): 1-12. 6 June 2008 <http://www.uiowa.edu/~nrcfcp/publications/documents/spring1999.pdf>. Original source of quote and research: Wallerstein, Judith S. and Joan B. Kelly. Surviving the Breakup: How Children and Parents Cope with Divorce. New York: Basic Books, 1980. ] 

· Visits can cause a parent to feel pain, anger, guilt, anxiety, humiliation, and ambivalence about the loss of his/her child.[endnoteRef:9]  [9:  Haight, Wendy L., James E. Black, Cindy L. Workman, and Lakshmi Tata. “Parent-Child Interaction during Foster Care Visits.” Social Work. 46.4 (2001): 325-338; Hess, Peg McCartt and Kathleen Ohman Proch. Family Visiting in Out-of-Home Care: A Guide to Practice. Washington, DC: Child Welfare League of America, 1988; Jenkins, Shirley, and Norman, Elaine. Beyond Placement. Mothers View Foster Care. New York: Columbia University Press, 1975.] 

· The psychological well-being and developmental progress of most children who experience separation from a parent is enhanced by frequent contact with both of his/her parents. It is rare that having NO contact of any type with a parent is in the best interest of the child.[endnoteRef:10] [10: 
 Fanshel, David, and Shinn, Eugene. Children in Foster Care. A Longitudinal Investigation. New York: Columbia University Press, 1978, pp. 487-488; Weinstein, Eugene A. The Self-Image of the Foster Child. New York: Russell Sage Foundation, 1960. ] 

· Frequent contact with parent(s) reassures the child that the parent wants to see him/her and misses the child and this enhances the child’s well-being.[endnoteRef:11] [11: 
 Fanshel, David, and Shinn, Eugene. Children in Foster Care. A Longitudinal Investigation. New York: Columbia University Press, 1978, pp. 487-488; Hess, Peg McCartt. “Visits: Critical to the Well-Being and Permanency of Children and Youth in Care.” Child Welfare for the Twenty-First Century: A Handbook of Practices, Policies, and Programs. Eds. Gerald P. Mallon and Peg McCartt Hess. New York: Columbia University Press, 2005. 548-557; Hess, Peg McCartt and Kathleen Ohman Proch. Family Visiting in Out-of-Home Care: A Guide to Practice. Washington, DC: Child Welfare League of America, 1988; Weinstein, Eugene A. The Self-Image of the Foster Child. New York: Russell Sage Foundation, 1960. ] 

· Children are attached to their parents and family members and desire to have visits with their parents, their siblings, and other people important in their lives. The majority of people who grow up in foster care have contact with a member of their families as young adults, and nearly half have contact with their parents.[endnoteRef:12] If contact with a parent would harm the child/youth, we must help the child/youth prepare to have contact in a safe way. Assuming the youth will just not have contact can lead to unsupervised contact initiated by the youth without our knowledge or support. [12:  Of those who aged out, or left foster care upon reaching young adulthood without returning home or being adopted, “…more than eight out of ten (82.9%) of the young adults were in touch with at least one member of their biological families. About one-half, or 48.3%, were in touch with their mothers, fathers, or both. A large majority of these were also in touch with at least one sibling or another relative….All together 22.1% were in touch with their fathers, 35.8% with their mothers, 41.7% with another relative, and more than 3 out of 4 with at least one sibling” (p.172-173).  Festinger, Trudy. No One Ever Asked Us…A Postscript to Foster Care.  New York: Columbia University Press, 1983. 

Also, see: Palmer, Sally E. Maintaining Family Ties: Inclusive Practice in Foster Care. Washington, DC: Child Welfare League of America, 1995. ] 
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